Educator Profile

Simple Plan

A PROFILE OF DR. ROLAND GOQD, CO-CREATOR OF DIBELS™

“Thiz iz a time of unprecedented oppomunity,” savs Boland H.
Good 11, PhID, his voice brimming with enthusiasm. “We
bave this legislation, No Child Leff Babind, and 1 think we heve
the tools to give those grand words a nun for their money.”

Dir. Good should know, since he lead the beam b0 build one
of the tooks, An associate professor at the University of Oregon,
Dir. Good spearheaded the development of the Dnveramic

By Leslie J. Thompson

Iredicators of Basic Eady Lieracy Skill=™ (DIBELS), a set of stan-
dardized measures of early literacy development. The
ane-minute fluency measures are remackably effective for
regulbary monitoring the development of pre-reading and eardy
reading skills, and have been adopted by states and school
districts naticnwide. They also are used in Vovager's reading
progranes under the rame Vil Indicators of Progress™ (VIF) to



diagnose and track the reading skills of
each individual shadent, erabling teachers
o provide additicnal support to
struggling readers. [n essence, these
brief and simple assessments create

a safety net to ensure that sndents

at risk of reading failure receive
rgeted instruction 1o move them

o grade level.

1 feel like the way it must
have felt o be a physician at the
mrn of the cenmry, when penicillin
was invented,” Dr. Good continues,
drawing an analogy betereen a once
life-threatening illness and the malady of
illiteracy. “Until then, when you had a
patient with poewmonia, you knew
what was going to happen. You could
use all the ook you had avaibkble o
you—yol could apply leeches or use
ather treatments—hbut you knew they
were probably going to die. Then, all
af a sudden, there's this penicilling and
You give it to your patients with pneu-
monia and they get better. Imagine hoer
remarkable that must have felt!

*1 feel like that's where we are as
educatods today. For a whole Lot of kids,
we knew what wis going o happen with
reading outcornes, Itweas very scary. But
we lave ools that have been developed
by design teams who have agonired orer
hiowr 0 teach, when to teach, and what
to teach first to make =aure they get to
key goals. We have tocols that have
been developed in exquisite detail.”

THE PATHWAY TO SUCCESS
According to the DIBELS Website
Chitp: Ydibelsuoregon.edu), the measures
were developed based on the essential
areas of early literacy discussed in both
the Maticral Research Cowncil (19930
and Naticral Reading Panel 206000
repors (o assess spudent development
of phonological awareness, alphabetic
understanding, arnd autcmaticity and
fluency with the code, But for Dir, Good,
they represent a life-dong goal of helping
children achieve success,

My goals are modest—io change
the word,” he says, only lalf-oking
Speaking with Dr. Good is a delight.
He is tall ard slirn, with dark hair and
a gray moustache, and his demeance

exemplifies the word “congenial.” His
vioice has a matural rasp to it, 5o that he
often sounds as if he has given himself
laryngitis by getting fired up about the
impomance of teaching children to
read. Although he worked numercus
odd jobs afier college, inchuding stints as
a sho-omder cook and a windowr washer,
it's rot surprsing that Roland Good
ended up in education: His father i= a
university professor in physics, and his
mother holds a graduate degree in
chemistry. But his hean, more than his
upbringing, led him intc the field of
reading research.

“I figure, if I'm going to work for
vears and years, | want to do something
that's going to make a difference (o
samecne. | want o kelp cut in some
way,” he says,

Dr. Gond first became interssted in
efucation when he filed as a consci-

Did You Know...7
Developed by D Roland Good
and researchers at the University
of Oregon, the Dynamic Indicators
of Basic Early Literacy Skills™
(DIBELS) have been tested omn
thouzands of students. These
indicators are the same as the
¥ital Indicators of Progress™
(Y1) used in all Yovager reading
programs. The VIP assessments are
equivalent o DIBELS and provvide
brief, predictive and highly reliable
measures of a student's reading
progress every few weeks from
kindergarten through third grade.

entious objector o the Vietram War and
wis drafited into service for the country.
He landed a positicn as a teacher’s aide
ata school for menally retarded children
and adclescents, 1 was largely respon-
sible for a group of three or four
adolescents with severs intzllecmal

deficits,” he recalls. “T would get con-
aulmficn services from the scheaol
peychologist, who would help me
figure out how tomeet the needs of
thess children. The whole experience
gave me some clue of the direction [
could go in my life. [ really wanted to
make a difference in the Lives of children,
ard [ really wanted to be a eacher”
[n fact, Dr. Geod became a scheal
psychologist and eventmally a university
professar, and gaining experience as
an elementary schocl teacher was a
critical first step towaand those long-term
goals. His experence in the classrocm,
ard later counseling other teachers,
purned his focus towrand reading as an
ar=a where he could maks an impact.

DEFINING THE PROBLEM

Hays D Good, “As a teacher and a
school peychologist, T saw reading as
a fork in the road. Some children ke
one fork, ard they go on to become
readers, and it opens up all kinds of
patherays The children who are not
following that Fork, a lot of the choices
simply aren't there for them.”

He determined that the split hap-
pened during the eariest stages of
kearning, in kindergarten and first grade.
Children would enter kindergarten, and
almost rone of them would have a
reading disability. But by the time they
left, some would ke on track o be
readers, and some woukd rod “WE could
actually see some of this happening.”
he recalls, with a note of deep soomoe, He
adrmits the mermony is painful. becausze asa
school parchologist, he strived to help
teachers monitor their snxdents =0 the
children would say on frack, “WeEre
talking about the chiden whom 1 was
entmsted o help and support. At the
time, we had very limited tools. 1 didn't
have the tools © argue effectively against
retenticn. 1 didn't have a prevention-
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oriented framewocrk. And [ remember the

individual children who were retained
when [ was a school psychologist and
didn't have a beter sohution. 1stll remen-
ber their faces and their eyes looking at
me. ard I did the best T could with what
[ had, but that wasn't good encugh.”

[revitably, all educators lavwe o do
the best they can with the tools that are
available, Dr. Good says, “When we don't
heve a betier tool, we need & be forgiven
far what we've done in the past.” His
words are sincere. but the burden of
guilt he feels is sill evident.

Guile, however, is a forceful mativa-
tor, and when combined with sincerity
of purpose can kead o great things. In
the case of Dir. Good and the mooe than
o dozen researchers who developsd
and field tested the assessment measures,
the end result was 3 powerful diagnostic
il that can be used o st2m the tide
af illiteracy in America.

“This has truly been a team
endeavor” says D Good, “with many
students and colleagues working
together o create a system that is both
effective and efficient. Manmy districts
have pannered with us o create the
longinndinal research base upon which
DIBELS is buile.”

D Good envisions DIEELS and VIP
as tooks that educaors can use o maks
adifference in childen's lives, “Haownever,
its onby a peol.” he notes, matter-of-factly.,
*A ool needs an artist whe's going to
wiork with that ool and use it © do
something that's really imporant. A ool
might be a chisel that a sculptor uses o
create a beautiful soulpoars, That scul pior
neads a tool that's well weightad and
sharpensd—but the ol without an arist
cam't create am. It needs the arist to cpe-
ate something great and meaningful
and impomant. Tview DIBELS and VIP
in that relaticnship with teachers
and educators and  principals.
Theywve got to use this to create
something important.”

Administering the measures
with fidelioy is crtical, says D
Good, noting that if they are not
used propery. the results become
virually useless.

“These measures are remarkably
rabust across a wide range of implemen-
fations.. . 5 long as they're given within
a good approximation of the standard ized
administraticn issus,” he says. “At the
same fime, it's very possible to adminiser
autside of the stndardizned directions
and just nin the measie s that what-
aver scom You get i smply meaningless.”

PUTTING TOOLS INTO ACTION
When implementing in a schoaol,
Dir. Good advocates for three consid-
eraticns o belp teackers ard reseachers
have confidence in the scores: First,
every assessment team should have a
team leader o obsemve teachers at least
once during each benchmark perod
ardd ensure they are administering the
assessments properly. Seoond, educators
should plan for a reliakility measure
on an ongoing basis. For example, the
Florida Center for Reading Eesearch has
implementad a eliability system, where
far every schoal they retested at least
five chiden, and for every district they
retested ar least 50 chikdren, They
lcoked at the comelaton berareen the
scofes, and in any case where it was
outside the zone, they retrained the
teacher in administering the measures.
Third. Dr. Good advises teachers
o keep in mird the general idea that
DIBELS and VIF are bref and repeaable
measures, [nany cne administration, it
is possible that a low score simply
means the smdent was having an off
day, instead of indicating a deficiency
in cerain skills. Says Dir. Good, *We'r=

alerays preparsd o retest any child,
any time, when there's any r=ason (o
be concerned about the accuracy of
the measune.”

Equally crtical, he motes, is that
teachers implement the assessment
tools eady on ina child's learning, With
each grade, it becomes increasingly
difficult for a stdent o get back on track,
Cir. Good explains. One eason is that by
the second or third grade, the child has
formed a negative self-image of being a
poor reader. “IF they've already decided
that this is not something they do well,
then this is not something that they
will choose to do,” he says.

More imporanty, though, chikdren
who have fallen behind in their reading
skills need exponentially more time for
intervention—a tremendous challengs
for teachers already lacking time and
resources Explains D Good, “A child
who is reading on track at the end of
first grade is reading about 40 wonds
CoameCt per minute. 5o, in ten minutes of
reading after scheol, they're encoun-
tering and practicing 400 words, Now,
a snuggling reader at hat tme is reading
10-20 wonds correct per mibnute, and in
ten minutes of reading, they're reading
Lon-200 woords. In the same amount of
fime, they'ne getting half the practice in
reading, To get them the same amount
they would have to read pevice or four
times as long as a child who is on
track—and they're twice as unlikely o
do so, We're really overcoming very
sericus challengss.”

The tke-away, says Dr. Good, is
that every cunce of energy imvested in
prevention pays huge dividends in
student learning. “We don't have t= get
them re-mativated, = have to maintin
their motivation. We don't have o
practice four times as much, we just

have toc get the same amount of
practice.” He speaks quickly,
impassicned by the urgency of his
message: “We have diverse learmners
with diverse backgrounds and
unprecedented need. And now we
have the skills, the strategies and the
technology  for measurement and
intervention to change the outcomes
far those children.” &
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